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FIGURE 2. Culled exam scores (%) compared across academic years for 3 courses. Asterisks indicate significant
differences (Kruskal-Wallis multiple comparisons). Significant differences were found between the AY20/21 cohort and
the other two cohorts for all courses and between the AY19/20 and AY21/22 cohorts for Geometric Optics. However,

INFORMATION

 To ensure the validity of the comparison,

composite  exam reliability' RIS 1o significant differences were found between AY19/20 and AY21/22 cohorts in Ocular Anatomy and Human
calculated, and the cohorts’ pre-optometric Physiology (where the latter cohort, AY21/22, served as an exemplar of the new normal, post-pandemic learning
aptitude metrics (TS-OAT) were evaluated. environment.
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